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What are the community expectations for the school?
-Michigan Department of Education Project ReImagine Demonstration Districts Lakeview School District (Battle Creek) • Strong partnerships with community stakeholders, including: W.K. Kellogg Foundation, Battle Creek Community Foundation; Robert B. Miller College; Kellogg Community College; United Way, and Calhoun Great Start Collaborative. • Partnership with Lakeview Education Association. • Early transition options based on proficiency and readiness to access post- secondary opportunities with three diploma pathways: traditional diploma path; diploma with college credits; and diploma and associate’s degree from Kellogg Community College funded in part through a partnership with the Legacy Partners Program. • World language immersion program for all students starting in kindergarten and integrated across the curriculum through middle school to ensure world language proficiency by the end of eighth grade. • Change from agrarian school calendar to flexible one allowing extended day at elementary level; mandatory K-12 summer school for students needing further support; summer online courses; and dual enrollment courses during summer. Oxford Community Schools • Flexible schedules for students including 24/7 online/blended class offerings using virtual learning management system to allow students to participate in flexible school year with two 17-week semesters and 12 week summer term. • Multiple early transition options including College Level Examination Program (C.L.E.P.) testing; Advanced Placement testing; dual enrollment; and diploma/college credit/associates degree attainment program through partnerships with Oakland Community College, Baker College, and Oakland University. • Year-round PreK-12 International Baccalaureate program. • Requirement for all students to be fluent in Spanish or Mandarin Chinese by 8th grade. • Universal half-day preschool for 3- and 4-year-old students with rigorous standards for students and staff. This program is being designed in coordination with Michigan State University (MSU) and the MSU Confucius Institute. 
How does the community provide feedback and support the school?

Professional Learning Communities in Battle Creek help teachers address gaps in student achievement Lakeview School District | W.K. Kellogg Foundation “When we get together, we get energy from each other, we learn from each other,” said Jim Owen, Lakeview School District director of Curriculum and Instruction, about the Professional Learning Communities. Lakeview School District | W.K. Kellogg Foundation “The wonderful thing about the PLC process is that it works for all students whether you’re below grade level, at grade level or a high flyer,” said Riverside Elementary School Principal Denise Myers. Lakeview School DistrictShow Caption Lakeview School District teachers meet in groups weekly during the school year to review student progress and evaluate themselves and each other. The conversations are candid and challenging, but teachers and administrators at this Battle Creek, Michigan school district say they walk away with a better understanding of what needs to be done to close student achievement gaps and improve student academic performance for the district’s 4,000 students atfour elementary schools, a middle school and a high school. “The biggest part of this is the collaboration piece and the idea that it’s not okay to go to your room and work by yourself,” said Jim Owen, Lakeview director of Curriculum and Instruction. For the past three years, Lakeview teachers and administrators have held these meetings, known as Professional Learning Communities (PLC), with support from the W.K. Kellogg Foundation. Elementary school (kindergarten through 4th grade) teachers meet in grade-level teams to collaborate and align their work at their respective schools for 90 minutes each week. They also hold larger, districtwide monthly meetings. Secondary school (5th through 12th grade) teachers meet in grade-level teams for 90 minutes each week, but they also meet monthly by department, like math or English. “When we get together, we get energy from each other, we learn from each other,” said Owen. “It’s powerful.” Instructional leaders at each school also attend PLC trainings locally and nationally to implement throughout the district, to increase teachers’ overall capacity. Owen said disparities in student achievement exist among the district’s middle- and high school students of color, low-income students and special education students, who lag behind their peers in reading and math. Among the district’s elementary schools, the achievement gap is wider for its special education students and students learning English as a second language. Owen said PLCs have contributed to closing achievement gaps in the district, especially at the four elementary schools. Riverside Elementary School Principal Denise Myers agrees. Once the PLCs were implemented at Riverside, where 47 percent of students are eligible for free or reduced lunch, Myers said the number of kindergarten students held back dropped from 10 in the 2013-14 school year to three the following year. "The wonderful thing about the PLC process is that it works for all students whether the students are performing below grade level, at grade level or above grade level,” she said. The learning communities helped Riverside staff discover the need to look closer at how instruction is provided across the grade levels and examine the alignment of the curriculum and student learning gaps. Teachers learned that student mathematics performance, specifically multiplication, increased once teachers at all grade levels identified the skills students were not reaching fluency. “They needed those foundational skills, so once we identified the areas for focus, the kids just grew amazingly,” Myers said. To expand the effort, Lakeview is partnering with Battle Creek Public Schools this summer to provide online PLC training for administrators and teachers in the districts. In the fall, Lakeview administrators will participate in a Michigan Department of Education MI Excel pilot program called the Turnaround Blueprint to improve leadership and instruction to accelerate student achievement over a two-year period. “It’s like the PLC process on steroids,” Owen said. The district also will continue with its racial equity training for teachers, administrators and high school students with consultant Pace 4 Change, which works to help eliminate barriers to student achievement. “It gives us a better understanding of who we are, the kids and families we work with and what are the things we do that get in the way of that,” Owen said. Myers said the district is making great strides in improving the learning environment for students, adding Lakeview’s future looks promising. “I think this next year is going to be a very, very exciting time in our district,” she said.
 What opportunities exist for volunteerism in the school? What conflicts have arisen or may arise?

Volunteers are welcomed into the schools. Volunteers can be used for a variety of purposes. Volunteers in the classroom are to be used to work with individual students or small groups of students under the direction of the FLSA Exempt staff. A volunteer is not to provide instruction to a classroom of students. Volunteers are different from visitors. Volunteers provide some sort of service to the operation of classroom, school building, or District. All prospective volunteers must complete two forms – Application for Volunteer Service and Request for a Criminal History Record Check – in person in the Human Resources office prior to working with students. A threshold of 7.5 hours per week (the equivalent of one school day) for more than two consecutive weeks is established as the standard by which anyone working in a volunteer capacity within a Lakeview School District school building will be required to have on file a complete criminal background check conducted via LiveScan fingerprinting completed at their own expense prior to working with students. 

What characterizes the trust of the community in the school?





While increased family involvement is linked to improved student performance, it is not always fully understood and examined within schools. Different types of involvement may include parenting, communicating with schools, volunteering at schools, supporting learning at home, participating in school governance and decision-making, and taking part in school-community collaborations. In order to encourage and foster this comprehensive involvement with all families, school administrators and teachers must develop mutual trust, consider the different cultural attitudes some families may have towards schooling, and be diligent in reaching out.
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Foreword
This report is one in a series of "hot topics" reports produced by the Northwest Regional Educational Laboratory. These reports briefly address current educational concerns and issues as indicated by requests for information that come to the Laboratory from the Northwest region and beyond. Each booklet contains a discussion of research and literature pertinent to the issue, how Northwest schools and programs are addressing the issue, selected resources, and contact information.

One objective of the series is to foster a sense of community and connection among educators. Another is to increase awareness of current education-related themes and concerns. Each booklet gives practitioners a glimpse of how fellow educators from around the Northwest are addressing issues, overcoming obstacles, and attaining success. The goal of the series is to give educators current, reliable, and useful information on topics that are important to them.

Introduction
"Students will need more than just good teachers and smaller class sizes to meet the challenges of tomorrow. For students to get the most out of school, we need to promote a partnership between parents, community leaders, and teachers... Only through partnerships can our schools keep improving and stay on the right track."

— Susan Castillo, Oregon Superintendent of Public Instruction, Daily Astorian, June 12, 2003

During the past several decades, the benefits of parents' and other family members' involvement in children's education have been well-documented. Although it isn't the only factor in improving student learning, 30 years of research has consistently linked family involvement to higher student achievement, better attitudes toward school, lower dropout rates, and increased community support for education, as well as many other positive outcomes for students, families, and schools (Henderson & Mapp, 2002). When families are involved in learning, the research shows, "students achieve more, regardless of socioeconomic status, ethnic/racial background, or the parents' education level" (Antunez, 2000).

Despite these findings, many schools struggle to actively engage high numbers of parents and other family members in children's schooling. Of those families who do get involved, the majority are white and middle income, typically those whose home culture most closely matches the norms, values, and cultural assumptions reflected in the school. Minority, lower-income, and families who speak limited English, on the other hand, are often highly underrepresented in school-level decision-making and in family involvement activities — a phenomenon that speaks far more often to differing needs, values, and levels of trust than it does to families' lack of interest or unwillingness to get involved

 How does the school gain the support and trust of the community? -
Strengthening public schools for every child


Community support for schools is a crucial issue, especially in light of the current negativity toward public schools by the media, and severe funding limits on the national, state, and local level. It is timely then that during a recent meeting, members of the Learning First Alliance heard from Jamie Vollmer—head of Vollmer, Inc., a public education advocacy firm—who discussed ideas from his most recent book, Schools Cannot Do It Alone: Building Public Support for America’s Public Schools. He focused on the idea of local level community engagement for building school support.

Clearly educators face many challenges and have to work under numerous limitations (money, time, and demographic realities of schools, among others). But Vollmer argues there is a largely unexploited factor that can work to schools’ advantages: the malleability of local communities to accepting area educators as legitimate forces for good.

He asserts that by effectively targeting community members and informing them on how it is in their own self-interest to have good public schools, educators can gain the community support that is so vital to school issues.

To do so, Vollmer proposes that educators reach out using two tracks: a formal track that focuses on community groups, and an informal one that takes place through every day interactions. The formal track should take place “on the communities’ turf and at the communities’ convenience.” So instead of using the common model of advertising to the community to come to the school for meetings, he proposes that educators go to the community itself—that they attend local professional, cultural, social, and religious group meetings (like rotary clubs, book clubs, church meetings, local association meetings). In this way, educators make the school conversation convenient for citizens, show that they care enough about community ideas to reach out, and increase the likelihood that they will have meaningful numbers of people to speak to. Also, meetings will not be hijacked by one or two people with a long list of grievances or opinions—as school meetings often are—because group members keep the conversation in check and within their normal meeting time limits.

Then, educators can explain how every citizen’s quality of life—whether they have children in school or not—is tied to the success of public education: crime rates; desirability for new people to move to a community; work force competency; tax revenues; and others. Essentially, it’s important to convince communities that public education is good for a civil society and democracy. Educators should be sure to ask group members for their thoughts and feelings, but Vollmer cautions that educators need to be proactive in making sure these meetings do not simply turn into gripe sessions.

The informal track comprises conversations educators have in their everyday lives—at the grocery store, with friends, at community events. Vollmer emphasizes that educators and staff should try to shift what they talk about to positive aspects of schools (and save venting for family and close friends). Every school has positive elements, and if school personnel discuss these with community members, it can make the latter more appreciative of schools. Alternatively, Vollmer asserts that when teachers, for example, complain about their principal or school dynamics, it gives everyone else permission to do so as well.

By engaging in these strategies, Vollmer says schools can gain from four advantages: community understanding of how important but difficult teaching is; community trust in school faculty; community permission to engage in new models of education; and ultimately community support.

In sum, while many times education groups try to engage the top level of government to effect change, Vollmer advocates focusing more than current efforts do on effecting transformation at the local level.
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